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The final report on Preparing. “R gular Educators for: 
Mainstreasing mildly handicapped children’ (Project PREM) focuses on. 
the first yeat's activities and outlines proposed objectives for the 
project's second and third years. Covered in an introductory section 
are Project PREM's main objective of developing and isplementing a 
competency-based program for both preservice and inservice teachers, 
the background of educational programing for the handicapped, the 
history of special education in Texas, and Project PREM's purposes ° 
and goals. Project activities are noted to be divided into four major 
cluster areas (sample activities are in parentheses): planning ; 
(selection of educators to serve on the planning and development ’ 
team); identification of competencies and management systems (a. i. 
survey of state and national planning and training procedures’ in 
relation to the mainstreaming concept) ;*major programing activities 
and evaluation (the pilot testing of the modules and delivery. systems 
with 107 preservice and inservice teachers); and administration and 
organization. Listed among second year objectives in each of the 
major cluster areas is the identification of instrugents and 
procedures for evaluating the field experience component. Plans (also 
listed for each cluster area) fet year 3 of the project are noted to 
involve the” dntegration of the competency-guided modules and field 
components into existing preparation programs. In & final section on’ 
evaluation results, modifications are suggested which include the 
development of short, objective pre- and post-assessment instruments, 
Appended is an outline of the goals and objectives cf 10 
instructional modules covering such, topics as REDCAEAPE CES a 
and individualized instruction. (SB) : 
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This document describes the activities as completed by the Dean's 
Office project at the University of Texas at Austin ati the 1975-76) fiscal 
year.’ The RROEEEN Regular Educators for Mainstreaming (PREM abet was 
initially funded in June, 1975 by the Bureau for the Education of: the Handi- 
capped, United States Office of Education. The purpose of this project was" 
to design a competency-guided program to prepdre educators ye meet the needs 


. oy 
“,of the exceptional child in the regular classroom, 


The firat year of the project was devoted to planning and development. 
The objectives of this une dec clustered into fou thajor ‘areas: (A) 
Planning, (B) Identification of Competencies and thanaglonnt Systems, (C) Major 
Programming of cities and Evaluation, and (D) Aduinigtration and Organization. 
This document will describe the activities and ounerat of the four clusters. 

The 1976-77 year constitutes an i hixcenieopeceweres phase which 
will involve the field testing of the training components and subsequent 
revision. The 1977-78 wee involves the refinement and dissemination of the 

: v 
: program as weli as the integration y the modules and field components into 

already, existing courses in the Rds teacher preparation program a& the 
University of Texas at Austin. The objectives of the second ott third years 


. 


of the project can be classified into four major clusters: (A) Planning, 


(B) Progragming and Evaluation, (C) Implementation of the Model, and: (D) 


“ 


Administration and ibenieacios: 
This document eonvaiies a general background of the concerns for 


meeting the educational needs of handicapped children, especially those 


, 


* 


. ‘ 


handicapped children who can benefit from placement in a regular dlassroom 
Ee x ; 3 


‘for any part of their educat#>nal experience. In addition, tite Gocument © 

: ; 2 meat on 

fn the berated literatyre, the vedpondes of individual’ sinvolved in 

the educational process of the handicapped child concerning sxavennional 
ake j : : 

training needs, the subsequent modules developed to meet these needs, and 

the field testing of the modules with both pre-service and in-service 


teachers. Also briefly,outlined are the proposed activities for the second, 


and third years of the project. 
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» INTRODUCTION, 2+ os, 
’ bi . ‘ . . 
‘The Bureau for the Education of the Handicapped, United States . 


id ‘ 


ee of Education, has responded t to needs in the area. of regular ia a 


acher preparation for mainstreaming by ‘funding specistDean' s ortgg 


- 


‘ Project. Grants. These monies were allocated ane designing ana ‘pelenbattad’ aoe 


Cae 


programs ‘to train. regular classroom teachers to work with mildly handicapped 


‘ * 
ad - 


children who are’ being mainstreamed. “the Preparing Regular Educators’ ‘for 

iia iat (PREM). Project at the univefaiey “of Texas at Austin was one of 
a Os | FF 

the Dean' s Office i aa to be PERRO: £6% a three-year period beginning 


se . 


Sue 2, 29%). OE ew age TRE Be 

' Hroiect PREM ‘was designed primarily’ to develbp A implement a a 7 
competency-based program for the e preparation of both. pre-service sae in-service 
elementary and secondary teachers to meet the diicatiieat needs ee students who 
are handicapped or who exhibit sense lepaeial learning problems. In reviewing 
the problems and areas of need holistically, it was felt that all groups who 
exert an influence on’teacher preparation programs and on the successful 
classroom implementation of techniques and Viaais gained during the preparation’ 
periods should be included in every phase of the planning, test aiantentony, and 
evaluation components of a comprehensive program. Therefore, Project PREM has 
felt the ciaceidatty of involving regular pre-service and in-service teachers, 
school administrators and supervisors, the teacher education faculty, ‘parents’ 
of handicapped ‘children, and special education personnel. Each of these 


‘ ° . é + / 
_groups has played an active role in determining the local needs, in designing, / 


- uJ 7 
‘ P 2 
ig be : : , Pe * 
4 A yy 
. Ps we kg 2 
é ‘impfementing, and revising a training program fotusing in the issue of i 


mS A 5 ! . 48 
mainstreaming, and in identifying populations and ene ii taning training 


afforts. j ~ . 


’ ‘ ? 5 8 


« .i*:@ Reported herein ‘jg summary of the first year activities of the 


spgeigee The techniques introduced and the information uncovered couldbe 


valuable for others interested in coping with the problems of mainstreaming. . 
an. ae ; ‘ No 


_ Background of ‘the Problem . ‘ 


‘ 
. 
- ~ 


Current practices and implications can best be understood by reviewing 


the field of educational prégramming for handitapped chilarea*in pubkbecenks 

Ps Early efforts in providing for educational services for the handicapped fooused 
/ - ~ : 7 

ndiaaetty on full-time care in residential schools for the deaf, the blind, 

and the retarded. The residential school pattern began to shift as special 

classes for retarded students were established at the end of the nineteenth , 

century. By 1966, this shift had become so widespread fae public day schools 

were serving the greatest numbers of handicapped students (Mackie, 1969). Today eo 

there is some fon ‘of ee egucation legislation in every state with piatacitonss 

f a . 
estimating that by 1978 approximately 85% of the school-aged handicapped popula- 
tion will be receiving arf appropriately designed educational program (Mann, 


¥ 


Initially, the organization of the segregated special class was an 


' 
’ 


1974). 


~ 


~ ; : 
attempt to rélieve regular classroom teachers from the burdens. of accommodating | 


" individual differences within the confines of the regular clasg#aom setting - 


; (Kaufman, Semmel, and Aagard, 1973)”. Students exhibiting like handicapping 


ye 


ie te nr 3 
an 


! « 


conditions were grouped together and provided tah a specially. trained teacher 
so that uniquely effective programs could be developed. However, the appropri- 
ateness of special class placement! labeling practices, and the efficacy of 
such programming techniques have been. questioned during tne past a decades 
and have consistently failed to substantiate special class placement for all 
handicapped students iuches, 1965; Baldwin, 1958; Baller, 1936; Blatt, 1958; 
Gaszaii 1967; Ca'sé fay and Stanton, 1959; Diggs, 1964; Dunn, 1971; Goldstein, 
Moss and serdan, 1965; Johnson and Kirk, 1950; Kern and Pfaeffle, 1962; Kirk, 
1964; Mayer, 1966; and Thurston, 1960). . 
As a result of these.findings as well as recent court decisions, 

changes in the identification and assessment procedures and in formats for 

an videaies educational oe are being implemented. More £@avie proe- 


“gramming patterns are being identified to promote the greatest degree of 


; : é ; ; * g 
cee The coycept that difference is by nature threatening and/or 
det eaning is gradually being replaced by the ‘adoption of policies which honor 
Fre . * “ ‘ ; . - 
arid protect each individual's right to ‘be different. 
/ f b a 


ry 
/ 2 


Special’ Saucatven in Texas : as ¢- 


The imp lerentation of special education programming in Texas began 


Sai 1945 with peli atang for the pryereasty handicapped ‘and the speech handi- — 
_ capped. Se 7 ces gradually expanded to include programs for the educable 
merit ly sks ded, the trdinabie riantallig: cetarded, the. auhootesged-Bitna, 
the school-aged\ and pre-school deaf, and the minimally brain-injured. Special 


prov@sions for. contractual! arfangements for the deaf-blind and pilot programs 


9 | = 


\ 


c 


for, the emotionally disturbed were also established (Madison and Tyler, - ‘ : 


ee by Py 


. ‘ Ke ‘ 
» 1974). O feog 4 
Fa x 


A state supported review of speci 


concluded that less than half of, the 


’ ‘ ‘ e | 
appropriate services with many countjYes providing no special servi®es. It / 


state institutions or’ dropping out of school. a 
: , 3 a 


a 


Senate Bill 230 mandgted that provisions for a néw educational a 
\ ~ i : “fy 


be designed to meet the Nee s of all handicapped children throughout the’ state. 
= he a 


Under its provision, the myasead focus’is on the 


UF 
. Opportunity to expand alternative-educational .str, 
: f a - 
upon the recognition of individual needs. Gna jones of 


7 
y 
mA 
So 


“f f 
dealing with the mildly handicapped includes varia 19 


fa? ' 
placing students in tke painstream of edydation-fe 


re 


as dictated by the individual neéds of, 


‘ Project PRIME (Programmed Ré-entry int6 


~ 


io: was 


@ 


$F the services 


identified 


: . ‘ : 6 wer . 


the following as needs-relative to the success implementation of the Texas 


l. The need “for more relevant rvice prognams to facilitate program 


9 
‘ 


implementation. 
- 2. The need for the. development of human relations skills. 
3. The need to involve al levels ‘ina systemic orientation and apeilback 


- fr = 
to mainstreaming. y . 


“ 


. 


Statement of Need 
( Thus, in revyewing teacher preparation: programs and in-service 


Z ‘ Ps € 
tfaining programs, je pea ass of Project PRIME revealed certain areas of 


Ld 
‘diabwapaiicy: ee thé pr -service educAtion programs: for regular - 


- 


classroom teachers have ignored the area of special education: and training 


teachers to cope with individual differences as related to various handicapping 


conditions. Even when programs did nclude a basic orientation to the various 


handicapping conditions and. special commodative procedures, only rarely 


were such knowledge competencies augmented by practica or did they address 


attitudinal concerns and specific ihstructional strategies. 
Systemic amelioration of this problem, therefore, must include both 


. 
- 


in-service and pre-service teachers, school administrators and supervisors, 
ms i ; 


and ynivessity ‘teacher education faculty.. Project PREM is a concerted 


university and school district “effort designed to provide training for these 
> \ : / ; 


various professionals. The purposes of the program include: 


The delivery to undergraduates seeking certifjcation in elementary 
STdes Me : mae j 


‘or secondary education of a competency-baséd program designed to 


devélop skills to meet the needs of handicapped students who have 


7 / 


been mainstreamed into regular educational programs. : 

' The ded ivory of a competency-guided program to encourage cfitical 
reading, the discussion of special education programs afd practices, : 
and the upgrading of sndivdagds teaching performance/of Maite dein 

: / 
educators. 


The delivery of a program designed to develop competencies in the 


fedudle jon of handicapped students through  Afdividualized, self-paced 


/ instyuctional,units, workshops, pragmatic class assignments in 


sghools serving these children, and practicum experiences. 
Sf - 
In an attempt to fulfill the purposes of the ae Project PREM 


staff established the following goals: 

, . é ; 

1. To identify specific training area needs for the successful 
integration of nfidiy handicagped students -into regular classrooms. 
To review and compile an annotated bibliography of materials which 
could be utilized in training educators for the implementation of 
the mainstreaming concept. , 
To develop and impleiment a competency-based program to aid the 
educator in acquiring gills to facilitate mainstreaming. , 


s 
To deliver a program to facilitate the acceptance, integration, 


° . 


and ‘sducation of mildly Gandicded avadeues in regular education 
programs, 

To deliver a program to faailitare communications and team work 
with all individuals involved in the educational process of 


FY 
handicapped students. 


: > nt bas <4 . at 
PROJECT PREM ACTIVITIES FY '75-76° . : 


- , 


The 1975-76 funding year ‘ef the project consisted of- planning and 
evelopment activities. ‘the objectives for the project are’most easily 


nsidered by dividing them into four major cluster areas:., A... Plannijig; 


‘ 


Activities and Evaluation; and D., Administration and Organization. The fol- 


. \ ’ 


| lowing discussion considers ‘the activities of the first year within the 


context of these four clusters. 


Cluster Ao=Planning - ° Oe 


Ten” The follow hg vexsoniet served in this capacity: 


* Donna Denney” tiaughton, Ph.D., Lec 


bine PM aK ; “ Baueation et > ee es 7 
i Pro; ject Team 1 Members ; t 2 oR 
, “! os ss * amay Parise, M. Bais’ Special ‘Education @éacher 
; 3 “Stephen Hinshaw, BAe Secondary Baucation ‘Teacher 
a 4 Mary ‘Ruth ‘Thonas, M.Ed: ,Elementary Education Teacher ‘ 
; *. 


"IB. Identification of Competencies and Management Series; C. Major Programming 


nee 


. 


Research Associates . 

Donald F.; Enos, Ph.D. Candidate, Educational Administration 

Glenna Sie Wade, M.Ed. Candidate, Educational Pesthotiey é 

The backgrounds of the team members represent both special and i 


regular education at both the elementary and the secondary levels. Members 


_were selected from the university.as well as from the local school district 


\ 


following an intensive search. Criteria for consideration included experience 
in working with handicapped children in regular classroom settings, program 
development, staff development, and skills in the area of communications and ™ - ( 


° 
“ 


human relationg. ’ re é . PJ / 


A j6int col Lege-communi ty-school district Advisory Comittee, was; 


then i aaa and defined their role. Members of/Rhe aaiviwory Committee 
consisted of college “students, local school district personnel inéluding | 
teachers, supervisots, “and administrators, representatives from local hool - ; ; 
district organizations, parents of handicapped students, the local Teacher . 


Education Center personnel, and university faculty. In addition to those 


——— serving on the Planning ‘ies Development Team, the ‘Ravisoiy Committeg : 
‘ccomtweas of the aioe individuals: : 
‘COMMITTEE’ MEMBER , - ° Bs “AREA OF REPRESENTATION . - 

we 2 ; S : 

Dr. Tom Hino ose ; K * Director of pecial Education, Austin Independent 

: : ‘ ‘School District ’ ‘ 3 in 
Mr. Paul Kirby 4 . .” °° Staff Development Director, Austin Independant es 

: Ah ws ok _ ‘School D strict, he fed E A 
‘Dr. Bill Smoot ‘ a 2 Director of Sane Education,. Austin , : 

“ * : i ee Independent eae a : a ~. 
° °° ~ ‘ rye * “han P 
Dr. George Bowden _, Director of aati Education, Austin , 


+. Independent School District _ 


14 


/ 


COMMITTEE MEMBER ~ 


Mr. Larry Buford 


* 
' 


Mr. meth Pardue 
Dr. Jack King 


Dr. Bill Myers 


Dr. Bob Kline 


* 


‘ Dr. Elaine Fowler# 


Dr. Leonard Valverde 
Dr. Alan Dobbins 
Mr. Ruben Olivarez 
Dr. Martha Willians 
‘Dr. Bow Marion 
' Mrs. Bert titchell 


r 


Mrs,, Paul Stubbs 


+ 


Mrs. Amelia Paredes 


Mrs. Mary Lou Barras’ 
: . ‘ 


. 


_ Dr. Ben Wallace ~-* 


Dr, Hayes Prothro 
Dr. Jerry Vlasak 


Ms. Lucinda Randle 


Ms. Ruth Douglass 


* . 


~ Ms. Carolyn Davis ” 


AREA OF ‘ATION 


Assistant Director of decardiaty Educa tin, 
" Austin Independent School District 


President, Austin Association of Teachers 


, 


Chairman, -Department of Special Education 


. 


Special Education/Studént Teaching 
: ‘ 


English Education 


- Elementary Coordinator/Student Teaching 


Educ@tional Administration. 


_ Health, Physiaal Education, and Recreation 


Teacher Corps . 


» 


School of Sociat Work 


' enpgiat Education 


Parent, nuetix “Association of Retarded Ciidieens 
Parent, ‘Assdciation of Children with. Lea ning 
DEsabsLe esas ‘s 


he 


.Parent, Augtin Asacciation of ‘Retarded Citixens 


Parent,, Association of Children’ with Learning 
eaaEeti ae 


Education service Genter xT. 


Texas paucatici ‘Agency 


. Texas paucation Agency 


Texas Eiibation Myer 


Administrative Assistant, Special ,Education, 
Austin Independent School District 


“Supervisor, $peci4l Education, Austin 
, Indipendent schoo} 


4 
“COMMITTEE MEMBER . ; AREA OF RESENTATION 53 
ean Tae . e 


Ms. Sandy Kern fh oe Administrative Supervisor, Special Education, e 
; : Austin Independent School District 


oe 
- 9 ¢ 


; Ms. Violet Beatty Eat “Shift of: Emphasis" Coordinator, Austin 
: re Independent School District ~ 


” pr. Matt Snapp Pte oa a Director of Student ‘Development, Austin 
a : Independent School District ‘ 


‘eae i ORE : -te 
Nee Mr. Mauro Reyna : Director of Bilingual Education, Austin 
5 Le : , Independént School District 


r 


F Dr. Betty Pells i Kéaling ‘Learning Center, Austin Independent . 
\ : School ‘District a 


' Ms. Dee Pickhardt ictnce PAVE, Austin Independent School 
@ ae ; : PEERS : , 


Nuun, Gs 
Mr. Gerald Williams ° | Director,. Austin hesociation ai F Retarded 
“e Citizens 


ed 


* 


the Advisory Committee. has pared an an “Active role in the, planning, 

. development, and implementation of | the project. Menbers ward paral in 
determining specific teaintng goals” and lcd in. reviewing the modules 

¥ they were comps ated: in planning summer activities such as workshops for in 
service’ training of teacher “administrators, and university personne? in 
Planning foy dissemination ac vities, and in ebuionie a iereteas for “placing 
and evaluating participants during their student teaching experience. 

In an attempt to establish a model for the estimated éxpenditures of : 


time for Beano and completion: dates for the fotteduled. events, a Program - 


~ 


Evaluation and “Yeview Technique (P: #) gtwork was designed which padioated key 
t) 


decision ‘points and‘ the interconnec n of the major constituents of the. program 


model. The critical Path for the completion of activities was provided ‘a8 an 
: {° 
‘attempt to channel resources for the most “effective ‘utilization of time and \ 


energies (see Project and rent Desi de : 


, ‘ ll 
‘ > 
ae \ : 
\ Another phase of the planning cluded the establishment 
of lines of communication with local and state agencies to facilitate field 
. experiences during .Years Two,and Three. A great : Ae of effort Was exerted to 
See : ; \ 3 : 


“elicit participation from both tistructors and lécal 3} ool district personnel. 
Local feachers have volunteered to participate in in-service teaining sbrkshops, 
° ' 
in witeotaing sessions of: exemplary programs,:and ih shane strategies for” 
pascal mainstreaming. z 2, ae Bc 


* ‘During the Pall Sémester, 1975; the Planning and as aids aaee 


auaveges *€ te and national plafining and. Sete: Procedures 2 vaiation to” 


the mainstreaming concept. Materials RORRLOERS as a result of sia 


projects, comm rcially produced materials, and ‘various delivery system siete 


f 
- were reviewed and evaluated to derive by synthesis a model to be incorporated 


© 


: ‘ > 
with the U.T.-Austin sphere of influence. 
Th an ‘attempt to identify competencies wh ch must be acquired by 

. \ . 


i . ° ‘ \ , 
, pre-service regular education teachers and other educators in boas anaes for ® 


.# 


cattent ilestiea s and in the a educational ' ty e en The 


_ assessment of local needs began witht needs assessment. Atacence which 


© Angpuded ane ey from the University, ” Austin sheces nt chool, District, 


3, 4 3 i . 


local rer associations, the Texas Education Agency, 


* 


of handicapped 
Ny 
children; repéesentatives from parent organizations, and ‘stud aah at 


the University. The conference enabled the project staff defining 


eG ’ 


a eae 
Py 


Fang ; "872 

. ; ae ae ge 
and deducing the generalities of needs tate definitive objectives for the 
ee aca ia modules. Rt cs ; i = 
: : gt The needs as eer by the various participants gave way to % / - 
“the: cqpstruction, ‘of survey forms to. provide a deeper understanding of the | 
‘training’ needsi The ive. fas werd echaniiantty completed by -GFOURS ae 


5 pre-service aes in-service ‘teachers, diministentace: ‘aol university i 
: pareckiel, and parents of handicapped chilaren. This information was then oo 


Cou ; er \ 3 
compared with those needs as expressed in the current literature. 


\ 


«: °  *The following ‘areas were included as specific instructional domains 
- : . 

: - 4 a \ ‘’ 
as identified in.the composite survey of needs: ~- . \ _ 


1. Rationale for mainstreaming ~. if . 
t 


2! Clarification of values rela ad tp mainstreaming 
3. Educational truism s 5 : 

4c Self-concept duvgvepadnt 

5, Characteristics and implications of fandloapaing cotdittons 

6. Labeling dysfunction Pa . , 
- 7. Materials, information 
8. Team peiatindehips . Peo i, : . e a goes 
“9, Personnel utilizatian 


Nes ‘ if - ‘ 
10. Behavior management skills ny f } \ 


a: . a 
p i oe Environmental arrangement . : ; : mh i? 


utilization — / ‘a ham 
arental involvement 
are 28 Community utiligation, a ¢ ‘ ; = 


15. “ Diagnostic competencies “¥. Sigh ¢ 


Curriculum employment 


: Career education adaptions 


* exsabtdriced projected into basic skill: areas for mainstreaming. General 


proficiencies were determined from the basic skill areas. Finally, specific 


\ 


instructional competencies were developed. | 
ie 


A schema (Figure I) ‘was designed’ to illustrate the areas of human 


8 > The project paradigm (Figure si desines ae wattode, skills, and 


: professional participants to be the key mone invorved’ in me implementation 


of, the project. | The methods domain includes module instruction, ‘simulation, 


field experience, and cia a as- the hierarchy for pre-. and in-service .. 


? training. The skills de taken, directly bs the sch 


fsa relations, and sdveationgity oriented ree 


+3 ~ 


\ ‘ MaterSnes are addressed: pre-service teachers, se i teachers, 


¢ 


include attitudes: 


and techniques. ; ae 


spectrum of-the ‘or glace identifies idan proisasionat Groups to whom project 


, “ddninistrators/supervisors,, and university ceahion trainers ‘(see Mainstreaming: 


. 


: Assessment of Teacher Needs) . 


. 


- ' 
Both the Advisory’ Committee and the partidipante: involved in. the 


' Fielg testing of the. modules were provided with opportunities to comment on 


as * the appropriateness of the specified comfetendies and indicate any additions, 


‘ i 
‘omissions, . or 


sinha’ to those stated. shis feédback. ds current Being 


:sewored in the ‘modification ‘of the glide, Plans cali for these’ Eeviaions 


may * ee 


: to be, ‘completed by the fall semester 1976. ; . 


. 
ee 


“ ART (skill area I) 
- - D.) Self-concept Development. 
ECONOMICS 63 : 
: “Sc ed 2. “Material £.) “Implication of ‘Handicaps 
EDUCATION ts: aL ee < : 
: Fl) Labeling Dysfunction 
LANGUAGES t : OT fae 
3 .) Information Dissemination 
MANAGEMENT 3 3. Differential’ * . Apes ! fs 
7 : #4 HUMAN  , Staffing -) Team Relationships . ' SUCCESSFUL 
MEDICINE RELATIONS -=—_ a3 ae * MAINSTREAMING - 
(skill area“dI) | -) Personnel Utilization. 
PHI LOSQPHY . Pas 
a J.) Behavior Management 


~ 


Sy. ie 


. . . er ie “sf “A 
> . . % # 
. b ‘ pi a= ee 2 BS . or a & | 
‘9 14 Si | ‘ THE .SCHEMA ‘FOR COMPETENCY* DEVELOPMENT - RP. R. ELM. ae e +) 
- o | a. - . FIGURE XT if : yf ‘ 
- ay C “ . P: = = 

Areas -of Basic Skills General _ * Specific Instructional. 3 Target : 

Human Experience , Areas Preficiencies Competency Domains fe =, 

+ . e * - . / / 

se 7 


A.) Rationale of Mainstreaming 


a) Clarification of Values 


' ATTITUDES C>) Educational Truism - 


4.. Organizatio 
~ ROLITICAL : 
SCIENCE 


PSYCHOLOGY 
"2 5. Communi 


RELIGION dskilis .) ‘Parental Invélvement 

' STRATEGIES , 7 
SOCIOLOGY (skill area III) °- -) Comunity Utilization ~... 
VOCATION - 0.) Diagnostic Competencies. 


= 


P,) Curriculum Employment 


-) Cafeer Adaptations 


4 ° 
: 


eye 
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METHODS 
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Cluster C--Major: Programming Activities and Evaluation 


ASsessment procedures have been delineated, classified, and 


established for’ the minimal competencies necessary for the. successful 
Pad . ) 


completion of the program by educators. Pre- and post-tests have been 

designed for each. module. ‘ Each ‘module objective contaihs several alterna- 

tive assessinent activities to allow the participant to obtain a perception 
« ‘ bs 4 


‘ 


of his/her individual level of achievement. ~ 


‘ 
. 
. 


_ During the process of, module development the Project Planning -and 


ip 


‘i Development Team coneentrated “on reviewing previously produced modules from 


the University of Téxas at Austin as well as other commercially produced 


» 


materials designéd to train educstors to work with mildly nandiosppet 


students. Each of tel” ten Let's | Series modules contains a wide siiias of 


> 


learning activites for each icin, theretoxe providing paiceae 
with the opportunity to’ select from a ey of. activities, % sequence and, 
pace their own itoreas, and to evaluate their. level of competency (see 
Appendix A for mogara descriptions) . 

An Educatbrs' Laboratory was established at ‘Mathews Elementary ‘School, 
a centrally located school converiient to shuttle bus lines. Equipment 
‘installed in, the laboratory consisted of ta video’ tape monitor, a cassette 
tape ant slide viewer, a Isat ag projector with a cassette tage player, a 
tape rected and Listening stations. other equipment such as a 16mm fila 
projector, additional, tape recorders “and ‘#Linetrip viewers, asa an: overhead a 
projector were furnished saa by the University or by the Austisi Independent 


School District. This equi peak adaad in sii for individualized 


Lee 


2 a alll 


. instruction of participants. ° anes, eee equiphent was requested 


— 


foe Vink Two of the Project to equip the roeeer Laboratory with the 


amount of equipment’ necesbary to gear the reuvtiae activities of the.modular 


in-service participants 


he Educators' Labdratory will be relocated in another publi 
cr 2a & . ’ : * 


« building for the second ind ird years of the project in an attémpt 


‘ 


; accommodate larger numbers of| participants ‘in a less limited space. . 
‘ ~~ —_—s ; 
relocation site will also need to be centrally located and have the capatity | . 
” ad . 


for providing) energy sources flor the audio-visual aids which will equip 


laboratory. : . - ; : 

- ‘ 
The Planning and Development Team - mupenian the pelct tegting of ° 
‘the modules and delivery syste ms with 4 group of forty-six, pre-service 
elementary education Majors, a group of forty-three ee, secondary 
education majors,. and a ares ° a haa in-service PanCneeay both elementary ~ 
» and secondary. . Inese three groups ? participants progressed through the 
- first four : nodules asa part of ae ‘their existing pre-service course work } . 


. a J ¢ lt 
» OF as a part of their continuing ‘education’ program. The Soa modules which” a 


y 


4 were piloted’were eonbiadees by the Pidaniig and Developuent Team as well, j 7 
‘ a by a paviony totheii, ¢ to be ¢ most essential components. of ,thé program, rd . 
with subjects relating to 1) developing pofitive actitudes, ‘commie maingtreaning 
Sig mildly handicapped students, 2) ‘understanding the coheaph-of mainstreaming and 
F the Texas ‘comprehehsive. Special Education Plan; 3) understanding special - 


* ea ation terninniegy’ and the educational implications of. various a handicapping 7 


iad . r ers t 
“conditions, and 4) developing strategies for individualizing ins 
s , 5 


addition to completing the first four modules, the in-service teacher group 
individually selected a minimum of one additional module from the series.’ 


Additionh1 groups of precneryiss teacher education majors” and 


’ 


graduate students ned the SERPENT to field test” project AREA: These 


‘ 


groups included: a junior level observation block weniceieed: through the 


fhodules dealing with individual] ized instruction and testing and observational 


* techniques; a graduate level class in passat counseling‘ utilized the module . 
focusing on the development of parent geuicuaias and the entire group of 
~@lementary and special education student teachers experienced activities 


contained in the module on’ attitudes and tlie module dealing with the concept, 
. ‘ “os ‘ * 
rationale, and aeplemantatton of mainstreaming. Activities aaa for. 


the summer will include row of BOCORARTY teachers, the University of Texas 


. . 


* Teacher Corps members, a new teacher orientation workshop sponsored by the 


~ 

Austin Independent School District, and an administrators’ workshop also ~ 

sponsored by Austin Independent School District. ; 
Each yarticipant was enoouraged to complete an ‘evaluation ‘om upon 

Schlavabsnt of the competencies for each nodule. Answers ‘to questions 

concerning the appropriateness and relevance of, the goals and objectives, the 

pres. and post-assessnents, and the learning activities were solicited and - 


ee 2 


formed the, basis for the ongging revision of the trainjng program. ° 


‘Both formative and summative evaluat {on processes have a utilized 


ay 


to determine ffm of instruments, procedures, and modules ~~” 


d for or {brought into the Project. : : was found. that org objective 


C : : x 


competency profile for each participant. Module evaluation forms will also 
need modification prior to implementation during Year of the project. 
@ 


. 


Cluster ae and Organization’ 
- - . . - t es 


_] Administration and organizational duties center primarily on 


Neg lv preparation and reporting to he appropriate authorities a, synopsis 


of the activities of th8 first year. Sodvoval. has been received for the 
_continuation of the project into the Second year, and ‘plane: oe begun 1 for 


ai ith eats of the proposal for Year Three. 


\ 


. PROPOSED. OBJECTIVES DURING YEAR TWO OF THE ae 
ee 
The 1976-77 year of the project will consist of activities involved 
of 
with the initial imprenen€ation of the model as developed in Year One. 
Objectives ‘tor the sscpha year of the project are presented below in relation 
lair, appropriate major cluster arg; . : 
d j / N\ 


Cluster A--Plasin ing q 


1. Select and hire additional educators who ‘are ‘to serve as ‘key persons . 


+ on the Planning and = and to ‘assist in the movement 


<i pide alti eos @ ‘modules-dnd field components. 


+ 


2. , Select ad itional members and continue knglenantaeeee of the joint 


college-community-school Advisory Committee including college: 


\_--—" Students , focal school district personnel, local school organizations’ 


°” representatives, parents of handicapped students, the local Teacher 
| 


ed 


\ Education Center personnel, and university faculty. 
i 3. / Detail the rogram Evaluation ani Review ir (PERT) network 


\: ‘for the se pa year of the projéct and- make ‘appropriate poet einations 
\ ries ; “ . 5 


/ ‘based upon’ use of the em throughout Year One. i 
ay : . Py F es 
Be 4. ines previously establishea lines of communication as well as, seen th, ae 

vn . ‘. 
-scaneityoa and establish additional Nines of communication involving " i ‘ pa 


local and state agencies in the Austin, area to facilitate ‘the field: . it s 


experience components for Years Two and Three. 


. 5. The Planning,’ and Developments Team will identify instruments and - > ae 
: ‘ : . : : ; a fo 
3 procedures for evaluating the field experience component. Use of. 7 eo 
ry F y Pa _ . He 3 £y. ; ? 
a. 1, ot xe ot 


a Coe ’ 2 es Ass ca ; 
4s - ROL oes 
ne we ot . . “Og 


; the resulting monitoring instrument-will be implemented in 


a) Ps 
so A ‘ rs 


of wte® 


*s 


~ Ae ek gas 


oa 


ae Cluster crvtaplanentation of Model 


the: Sratetg oy 


at ‘Austin model" ae 


“ad iitional Yompetenc e8 “for succedah ual compl etion. ‘of the ‘progean, 


by educator, rosuitins of specialty, and omit. ‘those > competencies 


im 


The: Planing ~~ Development mean will revise or deveidp cae” 


* 


“ painstredning 


eta 


The, Advisory: ‘Gommitten; faculty, and: teachers will apply the ‘—° 


evaluative instruments and procedures lavacan by the sea 


me Development: ‘Réam). to all pe ems and se 


MS Sg Se 

~., 
iS ia . 
A . 


Lo, 


; Cluster B--Pro ramming and Evaluation | 


These nodules it focus specifically on f\ methods and. — 


cy 


' 


‘ig Planning and Develop ment Team will identify and. reclassify 


peeers 


j 


\ 


- observation and ‘student teaching components. _ 
oe 


edures er into The University ‘ot ess ; 


‘ 


+e techniques and. will be more age/grade level. and ‘subject specific. 


SoS 


21° 


™/ 


Pie in key subject related areas ‘easing, wetithe, counting coi and * 


.« 


= 4¢ 
. 


. 
: ee 


The Planning and Development ‘Team-will supervise the movement of — 


in-service personnel through the mofules. , 


_ The Planning and Development Team and The University of Texas at 


Austin faculty will supervise the movement of pre-service personnel % 
{ 


through the modules. ; ; S 


“The Planning and Development Team will. supervise the movement of 
administrators and“other selected personnel through.the modules. 
The Planning and Development Team will analyze and evaluate the 


data collected on the instructional modules, delivery systems, and 
2 j 


field components from prpject participants. 


Re > : : i @ , 
Cluster D--Administration and Oper ational Tasks. ah is 
sot nn SS 


minder mtoraeesieerminmta ntehenpeienetinnveeriehdieesbaebte 
: : . gt 


ie bd « a y \ * 
-1. The Project Coordinator will prepare the proposal for Year Three, 


2. The Rroject ‘Coordinator will-initiate plans ‘for integrating the - i 
oe: I \o % Se o>? ‘ na ‘ . 


’ 
. 


model intp The University of Texas at Austin ‘system. 
3.° The Project Coordinator. will prepare and “¢ available to. 


‘appropriate authorities the Final Report of Year"fivo activities. 
4. The Planning and Development, Team will devise: ana implement a 


system for the dissemination of materials and information developed 
tye std : : . 


by and relating to the project. 


. A a r & 


lementation of Model ° ' 
“During the first half of the second year, the Planning and Development | . 


‘ 


Team will supervise the movement of approximately fifteen in-service teachers: es 


: . 
e 


28. 


23 


through all phases of the Educators' Laboratory. Follow observations will. 

'; be ‘conducted hy the Planning and Development Team to determine: the level of 
; e: coupabanoy 6 on ai for appropriate mainstreaming avtiviites on. heii part 
of pertisipating conshava, ak. Mase oe 

Approximately ‘fifty pre-service elenentaxy and secondary teazhers’ 

‘wit then cycle through the ndueatora* Jaboratory as Part of their junior fae 
year program. The field based component of this project will be incorporated : 
into the ‘existing observatién/participation components in the- elementary and ~ 
secopdary settings. The Planning and Development — faculty at the uni- 
versity will gather information ‘regarding their atitenta’ progress through. 


‘the laboratory babed wasicletnds a will assist in the supervision of the - 


related practicum experience. The Planning and siiectoesiiu Team will aavelop 


_avstedeairietreenemmteninetinenerntcrtonrmn soul ania ot g-rtrveerrteritreaprreeetrtrsserrhrfernsiiainag pense estrrsnwrienntesin a pe 


wr Presa ireinseebaariegeaieeiiiternety 


neermuhendshiavemiihibtcbihiainttte 
r ~ - 


guidelines for the implenentation” of experiences designed to bring ‘together 8 


eo 
ue regular and special education personnel in a teampeerationship at boththe : 


undergraduate and the ‘in-service levels. . An observational schacklist, for use A 4 ~ 


an assessing the pre-service teachers" ‘performance during shake observation/ 


\-participation practicum. will be developed by. sive Planning and paveleguant! ae 
* a . 


with ‘the.gasiatance ‘Of. ‘the ‘iiaaeey Committee. * i” 


“3 ‘In an atteapt to assess ‘the: efficacy. of, its approach, one half of ° 


> 


‘the Fifty trained ‘pre-service teatnace = be assigned for thais ‘tela . . ‘3 


*. 


alae component to the classes or unite of the fifteen Gained in-service | : 


=e knits The remaining prérservice teachers will oe assigned” “to” teachers © 2 . 


4, 


: ; not - -recefving the special training. Comparisons of prewervice aed Stare . 


teachers’ performance on: criteria’ for’ appropriate pesgerenie activities ~ 
. - w . Ps 1 § 
, will be made. - hie + - “e * 


* 
; 


a 


During the last half of the second year, approximately fifty pre- 


service and forty in-service teachers, and five to ten school administrators 
_ and university faculty in the regular teacher education program will cycle . 
catouaty the modules in the Educators ' Laboratory The pre-service teachers 
. wa then be placed in the associated field. experience with a trained teacher 
‘ in a regular setting, ‘the observational checklist wit be used by. the Hanning 
and Davatoraiest Team meceley, to assess the transfer of competencies into the 
field setting, and to iicmnes the participant with feedback. This instrument 
° will also be used asa part of the follow-up. setsiddie with ase partici- 


ts and as an evaluation tool during the senior year etn teaching 


experience. ‘- Pe > , ee F 


Less intense a isle. components will be essa to scniab the school 


“Vries tatntntnaetneneeinerhewentoreremiteransseartieertidierimeydll~weltenistorsetortineniemrenesiieiesinmn 
ri ecrine tener ented eersinersetitrnientte 


administrators, meray, paenteys and in-service teachers cycling through 


ne “the Educators’ Laboratory fundamen eivieetasiciaa with actual effective models 
, A 


« J * 
* 


es 


y, ofmainstreaming., © | F ; 
NS " Additional accéss .to attective m models of nainatreaning will. be’ provided > ’ 
"to all. participants through Visits to and video tapes of exemp}iry classrooms *>- tone 
a and unite Sdantiiiea by the Planning and Daraloymane Teen. ae. oe 
. : During this périod of ingen iaplenentation , the prospect ‘of wetlining a 2 


i some of the modules at the senior Aare during the stodent teaching perience . i 3 

Bs gu. be evaluated. "University faculty ‘team members will aid in placing the | ‘. Ay 

’ eee in.a context based upon a acme of skills. This process will be ~~ ae 
a most beneficial ‘in the complete’ integration of the ‘weorent into ‘The university’ < & 


f of ee ‘Austin. teacher preparation program. . . ‘ coe SK 


* 
a 


Of the competency-guided modules esi field components inte | the courses and : « | 


we oe .eS 
PROPOSED OBJECTIVES DURING YEAR THREE OF THE andar ; 


¢ : } ; x i 
The 1977-78 year of the project will consist of activities involving 


the refinement and dissemination of the project materials and the integration 


“field components already existing ‘i the preparation programs at The Uni- — P ® 


versity of Texas at Austin for regular slanentary and seconda educators ane 


> Pe 


and into programe of continuing education for areenzyice perso mel. Objec- 


tives for the thira year of the Project are Listed below. in the foud appropriate . 


cw : 


major eluster areas. ~ Se ae “ 
é - ; > aq > e 
Cluster ea <i ; ae oe A i he 
La Ses ALES OOTY: be ae es icsiecien = 
is ‘Select and ae additional educators who ‘are 7. serve ‘as ‘key ees ar 
te Ne 
or the Planning and sevelommant does and to assii t in the movement vie ° 
wD te r) ; ist Nae 
‘of participants through ‘aie modules and fielq gs agai eer et ee Bs 
a 2. "Select any. additional nested and contLaus implementation of a 3 ee 
; joing colége-communi ty-school Aavisory Committee including éollege* ‘ ga 


x 
cy 


& . 
~ students, local “echool Sener personnel, geoal school orgaffiations! — 


2 


representatives, parents of handlcapped students; -the ‘iebel rencher 
= S = . EAueation Center personne}, and college ediicators. 
3- Detail the Prof ram Evaluation and. Review Technique ae petwnrk 
for the third year of the projéct and make appropriate modifications 
based | upon use of the system through Year one. and Year Two. * 
"4, Reinke previously established lines of communid¢ation-as well as ee 


identity ang establish aaihieeat lines of communication involving _ : . Be tt 
_ | th 8 a oe 


26 
‘ 
. 7 7 ° 
local and state icuncten in the Austin atea to facilitate the . 
: field experience components for Year aneee 

is ; ‘ . 5. The Planning and Development Team will “identify additional instru- 
en ae ' Ments and procedures for evaluating the field experience and student 
ae teaching components. Use of the revised moni toring system will be - 

. implemented. _ : 

> J e ; 


: bi r “Cluster B--Programming and Evaluation 
ad 1. The Planning and Development Teath will survey pre- and in-service ° 
pants..to '¢ esponsés relativé to the effectiveness of 
‘the teatning peocetured utitizea in The University of ° Texas at Aus ne fe 


model, 


— an eee ewer 4 


* 


2. The Planning and Development Team wil identify ‘and reclassify. bie a ah 
additional competencies” for successful completion of the program by Ss : 


4 


educators, regardless of specialty. : ‘ 


3... The Planning and Development Team wiil-revise modules in key ‘subject. 


, 


related areas (reading, writing, csunting, career and vocational : 


3 idance, etc.) for use | faculty nenbers in any subdiscipline. eS * . 
4. Advisory Committee, faculty; and teachers will apply the evalua-: 
tive instruments.and procedures (identified by the: Planning and 


, Development Team) “to all systems and modules. ~- em a oe 


& ¢ 


vt 
eh 


.. . Cluster -c- ementation of Model 3 - © aig ’ 


The Planning and Development Team arid The University of Texas at 


‘ 


Austin faculty will supervise the movement of pre-service personnel 


‘ ? . 
' 


. through the modules. 


The Planning and Development Team will supervise the movement of 


administrAtors and other selected personnel through the médules. 


- The Planning and Development Team will analyze and evaluate the 


data collected on the instructional modules, delivery systens, and, 


field components from brejact participants. 


_. Cluster D--Administration and Operational Tasks 


I. 


~ —--- w - + if = 


jeri * - ateremerrtmeneperetet med 


The Planning and Development Team working with ‘the faculty at The 


> 
Litlireonpraete rtnenbnrnerterianetteriatieitete- 


University of Texas at Austin will facilitate the integration of 
the, model into the preparation programs for x ar elementary 
and secondary texchers. ; 


The ‘Planning and oe a cand ee will devise and implement a 


: arstee for aactebnration of a model throughout the State of 


Texas and ivicnatly, 
The Project Coordinator will prepare and make available to : 
appropriate eatintees ‘the Final Report A Year Three activities. ~ 


Materials and- information ‘developed by and SREASSINE to tnerproject 


will be disseminated by the Project Staff. 


Projected Plans for FY 77 


| The 1977-78 year will involve the refinement and dissemination of 
4, L” 
the program as well as the integration of the modular and aa Sompouants 


into the. courses and field components already existing in the pattie 


teachef preparation program at The University of Texas at Austin. Information 


- 


‘received from follow-up surveys of previous participants, from updated 
m reviews of the related literature, and updated surveys of materials will pro- 


_ vide the Planning and Development Team with data necessary for module 
‘ * gee 
revisions and/or additions. A minimum of 300 new pre-service teachers, 100 


¢ 


new insservice keachers, and 20 adninistrators will cycle through - the Educa- 
tors' Laboratory. pracpenving ‘teachers after having "cyeledsthrough the 


_modular components will be placed in a Glassrocm. or. chaos with a trained: 


1h intoraritit eitenahichporieaietannsleamtvesttnctalautedtmiereter- 


teacher for the field PERRORARE, dinablaheas! Menara of ‘the Planning and Wu se 


Development Team will supervise and provide: feedback: to the bpartigipants. 

Since the work will be completed. as part of already ‘existing courses and: 
read components, it can become: an n integral element ef the regular veacieen ts 
prelacation program with a minimum of difficulty. : ¥ \ 

_ Shh Planning and Development Teait will aia logal school disteicts 

in the process “of integrating this project’ into existing in-service tr&ining ~ 


“eo, 


efforts involving tBichers, ‘administraters, and supervisors. 


: EVALUATION RESULTS 


The actual developmental process of ince Medea materials 
for preparing regular educators to meet the needs of handicappedstudents 
necessitates numerous revisions and modifications before acme finalized for 

« 7 baa 


use by pre-service and. SE aarvice ‘erainens. Although ° some “of the heacasice. ns - 


. 


. feedback and on the description of, the effects of the use of ; 6% 
material. ~ . eee e.3* 
\ : 4 
: Formative Evaluation as “ , ee ae: os 


_* Formative \ snes consists of oe colléction of feedback. to facili-- _ "9" 
senwennrnntato-the.. seprovendat of..-the. natirictional material. -NodLftoations. of the mn 
_ material and, its appropriateness, effectiv 88, ‘usability, and’ technical : 

quality are. based ‘upon, this feedback. For ‘the urposes:of, Pr Project PREM; both % 
‘ . participant evaluation and evaluative data collected from ciate ies ee 
. ‘ have been incorporated as a basis for _peogeas modifications. Partioifa nts and. 
¥ menber’s of the ‘Ravisory Committee commented on ~ format, wit appropriateness. 
: ot thie instructional. content, vand the appropriateness of pre- and ‘ponte . 


; assessments for “each module. This information’ was obtained in the, ‘form of at 


~ ie ' 


: qualitative responses, reactions, and ‘cohments.. The Following dtedudaion 7 : am 
Es : = provides’ a sumary of the coments elicited” for each module. WA. a a si os és 


wv , =a ie 


The. first module of the Let's Series is designed | to assist. the--— 
tg . pabticipant ip feveloping an ‘understanding and accepting attitude ‘toward: the =... - 


handicapped ehiid in the regular’ classroom: The genera comments on. the 


ey B42 : * bd us .* } 


29» 


€ , oa” 


ie objectives revealed that they. were appropriate and relevant. It was felt that 
the learning alternatives were deomepeiaras but suggestions were made concerning 
a more in-depth explanation of the simulation experiences. Other suggestions - 
a ; included additional activities for simulation exercises. seas and post- 
. assessments were judigad to ‘be valuable in the sense that participants were 
“eet nade "to think abou t their feelings" but were somewhat contnaind), vague, and . 
| ao ; 


‘ae ees 


. : “too long. 
, ore er Module I deals with the development of an understanding of the 
‘s . 2 a 
concepts, rationale, interests, and goncerns for mainstreaming in general and 


, ne j ers : ; SR 
Plan A specifically. ~ It was felt that the objectives wers.incimive and well : 


o- . 


technical" with too much information presented at one time: When commenting 


T 


son and $86 difficult. suggestions included: ‘“ the " incorporat’ on’ of ss 


: ‘sharing or small group disci on sessions, P) the, incorporation pf videotaped 


{ 
‘sessions in metisy: srogms where sainatreaning is being ater imple- 


the series, we \ box h * f 
¥, 


¢ The third module is concerned with “developing an doserakanding of ‘the 
* Savitiohous used by spectad educators and the educational ee eee of - 


4 ve partidular handicapping condition « or combinations thereof. The ere teins and 
participants felt that the ese and/dbjectives’ for sais ane = seitvede? . 


and ‘relevant but were somevbat broad. They- miresetea ssicab greater use be ‘nade 


ets y : ° . 
. ‘ 
« Ve 3 


36 


wa? 


7 ye 


. 


: ‘Taeeeitiag centers or: other alterna ive ae routes in a Pivescnony =~ 
“saree terre nenintreerforempanetsnermesterineetarenere sin x. 


ae ; 
t ee ie z 


of films, videotapes, and eotiial field tances for this particular ule. 


a 


aia time “factor was oF: con: ern to many of the participan s who dicceexel a 


c 
, desire to spend more time b thie mnbsagt area. 


* 


module was considered much too long and difficult to/ score. 


> 


é = 
” Module Iv conniders ‘the 'development of skills in the area of indi- 
;: | 


vidualizea instruction. and seenteee ne resources and wethete for: utilizing . 


. 


06 a 


: sidecontivd instructional procedures. ‘omieats -such_as; '“This. module should be — . 


7a Lequixenent for all teachers," ‘and " + «, « Made ne 1 look. at what kind of teacher 


I an," ‘illustrate the” enthusiae: with viich this module was accaptede Learning 
s .- 


‘ 


alternatives which necessitated) grbip discussion were wee favored. ; _Suggestions 
dule inc: uded_ extended use of fiths and videota| es of olass- 


' and construction and implenentation“of 


* 


rman onortentenfrecore 


ative statement concerning the fifth module, : 


* 


pagan aspect Fe the training £ ‘Soe. r mainstream eduedtion. Partici~ 


~ at . 


= Par 


Again, the pre-test for the ‘a 


“" 


: “atin manayenent techniques. The TO ol ents partlowtal ‘module bys 


“was ‘viewed. as an adequate assegsment tool except ae it was felt to be. foo se, 
; 
lengthy. | . os On 


\ 


’ : i skills in formal and informal testing and observation i . ‘ 


4 
the subject of module VIII, Although it was felt the goals and objectives off 


%. Ja ee 


a 
the module were gateiotene por relevant, the eyaluators felt the learning - 


activities. —_ focus on more specific ‘techniques and practical skills. 


ggestions were made td_ clude moré' group discussions and audio-visual 


resources. |‘) es ors Eo 


ninth module dealing with ‘material resources and constructioh 


rarest ares rani eesiehesttidnrereshrininmrsrerrenit no 


ionoeus well received. The primary htodification seems to" 


B 


was recognised as relevant” in cats an “educational program meaningful to “the 
student. The need for addi ipnal auiio-visual side to supplement the inthing 


aaa alternatives was s ertdecced, This module was ; seen’ ae eapacially necessary for 
’ boa |e a - s a a a 


"secondary educathre. eon : at. Se 
tn summary , the inodi fications ‘viewed necessary included the; following: .e 


1) the ais ran a of on kl objective, preassessment and post-psstssment 


/ Sistruments Se 38 evr . , 


% * ° 


). the development and fof inenent of _adé adaitional ‘svdio-vinual, learning 


; alternatives; 


- the extended use of. grou discussions’ as s alternatives; we | 
: the extended use of field experiences and, observational component 


‘ 


“the” resequencing < of modules two and three; 


: the inclusion ail more thorough annotations for each le 


al ternative. . 


‘ 


, 


 Susama tive beatuation 


‘ ze fa 
in, Ok 


-- oy me: pumpative evaluation déals with the net ing be the instructional 


- 


natdiais in. terms of their effectiveness. The = vesting: on the e modules 


‘e : focused on. the: traiiting of forty-six ‘pre-service ¢ Lenentary education majors," 


ort =three pre-service seconanry taueret0 majors; "and~a~gtoup”of“-eightee: 


Se secsisis teachers, both elementary and Ses onde The ‘pre-service groups 


7 apreced nodes one -through~four- ase par /of.-th existing preservice — 


teacher Preparation program. The “in-serv e group consisted of onliataaes 


., . 


) ‘tifteentustin: area schools, This. : oup contracted Andividuaity to 


ees the first. “four meessies: ‘plus a minimum of one additional module during | 


, the three aay" ‘eraining segsion: In haition® a . group of etnrees, iee-seqwide . 


eie teachars enrolled ina x level seeervation block progressed — 


ad 


“enroush the modules deating with oe instruction and testi ands 


a oe 


My ‘obsemying. teéhniques A ‘ra te ‘level parent counseling class consisting of’ 


fitteet students progressed ‘ough Module I focusing on the development of. 


positive attitudes. ~The e re ‘slide of recat! ani: special ‘education 


"student Eaachers (appro mately 150 pre-service teachers) worked ‘through tha” 


first and ‘second mays during one of thei their etnias meetings. 


All Participants reluctantly attempted to complete ae Teecbncaeamnnt. . 
Sus the modules he/she would be progressing through. None of ue eee 
were able to _ bypass a madule or a' particular i asa ‘bemnnt: of am 
see scores. However, upon completion of a learning activity, each 


participant was 5 able to ria an assessment activity to demonstrate his/her 


level of competency. _ er sae 4 sone 


ae ee It is anticipated that the utilization of the fevised pre-and post-" # 
a ad “a * 
: assessment devices will reveal ‘significant differences in ne numerical scores gee 
. os ; ies 


a“ 
a 


as a result oF the learning materials. Another goal of the project is to. he baer 


Canine a follow-up to evaluate the performance of ‘the -concerned abies kes a 
during the student teaching-experisnce' or as a component of: the iy Service’ 


evaluation of teacher/adninistrator Performance. During ‘the second and third Sig 8 
i : ‘ 


-¢niveeritiahtheerrraniestisn ricrhethbirttrnreneenbh 


oe \ 
years*of the pene: the validity and ‘etfectinpoess Waa 


* materials will be further evaluated., A 


«+ 


ae 


wet “te bs : \ . r 
‘ . ama ne 
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- ‘APPENDIX A 
MODULE DESCRIPTIONS 


‘ Required Modules: 
7 re, | 
LET 1.00 LET'S TRY ON A LEARNING PROBLEM 
, GOAL: To develop an wedepting and understanding attitude sone the 
fuibledppad BeDMant: tn. tke Pegilat classroom, 
‘\ gpscrrves: : , 
oe fo inte his/her values in relation to maisistreaning; 
2. To experience the sensations of failure and of being different; * 


3. Toridentify the personality and physical differences which ténd* 
“ 


\ 


4. .To identify positive characteristics of student's behavior. - 


to isolate people; and i sie 


‘ 


= * 


LET 2.00 LET'S GET IT ON: _ MAINSTREAMING AND PLAN A 


GOAL: To develop an understanding of the concepts, rationale, interesta, 
. a. . 7 - 
and aaa de for mainstreaming in general and Plan A specifically. 


- 


OBJECTIVES: . 
1. To prepare a definition of mainstreaming; 
E * 
2. To compare arid contrast. the major fiers of @ainstream education 
with those of traditional special education; 
To present the rationale for fainstreaming including arguments for 
mainstreaming and the major interest" groups involved; 
To develop an understanding of the legislative components of Plan 


“Ay and . 


. 


' My .™ os \ = = . rs . * ‘i ; . 
5. To understand the roles of the supportive personnel of Plan A. 


D 


* e . a e vs x _ * 
’ LET 3.00 LET's wr “a TALKING ABOUT: OVERVIEW OF HANDICAPPING 
tee aie Oe am. a j 
Conpr ros athe ‘ 7 oe ; 


4 , 


GOAL: To understand the — handicapping conditions and their 


educational inpltcdtiine. 
~\ «4, 
OBJECTIVES: | * 3 ane ; 
de To Aumanaeciba an salaicca | of special, Education terminology 


in relation to the educational shppidations ad 
2. To identify the strengths of santionone ebigeny 


3. To identify behavioral commonalfties as ‘Yetalad to acrid 


and’ normal students; - - 4% yf 


x cb 
4. To identify factors within the student and the onan which 
| might ead to, failure; and ’ 44 


5. To sent ty key issues concerning the education "of naicdeeed 


students. : —_ *% a th 


LET 4.00 LET'S INDIVIDUALIZE: INDIVIDUALIZED INSTRUCTION . . i ’ - 
GOAL: To develop an understanding df the basic concepts of +o, *5 


- 


individualizing instruction, 


OBJECTIVES?" é& 
1! To determine if a class is individualized and identify factors 
: which may contribute to or prevent individualized diatcontines 
2,° To identify basic components of alternative instractional strategies; 
3. To identify learning styles which relate to the different sensory 
modalities, strengths, and weeknessis; and 


* = * 


e 
'y. 


¥ if 
4. To Deca and material resources in aie rapa iced 


: materials. , , + | 


vi 


* Optional “Modules: 


LET 5.00- LET'S HURRY UP AND LISTEN 
. GOAL: To develop “an undérstanding for facilitating all persons jhvolved 
in the shinnrsentny of sxceptional students. 


: OBJECTIVES: ° 


%. 
- 


= To, apply basic team | relationships to the different case studies 
invelwed with the communication process; 
To use tommunication skills to initiate interaction between the role 
of. the regular classroom°teacher and Plan A*persofnel;. * 
To. identify several Miktenisation eivuios areas outside the school . 
~ for meeting the sade of handicapped students; 
7 identify instructional/personnel arrangements for described ; 
situations in a mainstreaming program; | 
To identify ‘the dmportance of teacher and parent interaction from 
described situations; and 
To prepare an outline indicating possible methods to enhance community 


involvement in the educational process. a. 


LET 6.00 LET'S GET IT TOGETHER: INTEGRATION 
GOAL: To develop an understanding of up skills necessary to facilitate 
‘ the successful integration of the handicapped student into the regular 


* 


4 + ‘ . 
. classroom . * * « 


mee ae si ne M3 ¢ A : saa 3 * | 


‘ys OBJECTIVES : @ 
i a a Z ‘ : ats ; bf 
1. To identify possible underlying reasons for feeling, or actually ae 


being, -rejected/isolated in the regular classroom; 


2. To develop methods of enhancing the status of the handicapped 
student with peers in the regular classroom;. and oe 


3. To develop methods/strategies of academic “integration for the 


* 
-~ \ 


mainstreamed student. 


‘LET 7.00 LET'S SPARE THE ROD: CLASSROOM MANAGEMENT ‘ ied 
, . ; Jw 
GOAL: To develop strategies for ‘managing student behavior in order to . i 


facilitate learning. 


OBJECTIVES: ’ : Pa 
eee 0 


1. To understand the effects of positive/negative reinforcements; ‘ 

2. To Gemonstrate knowledge and understanding of the ects 
tethods, and theories of behavior management techniques; 

3. “a0 demonstrate the ability to initfate preventive esteuten for 

~ behavior peitlewss and ; 


“4. To demonstrate an understanding of the possible causes of and 
¢ 


ability to cope with inappropriate behavior. 


‘ LET 8.00 LET'S LOOK AND SEE: TESTS AND OBSERVATION 
GOAL: ins Gerding an understanding of the participant's role in the 
evaluation process, appraisal techniques utilized in the sateionent 
of exceptional students, and utilization of evaluation data to make si 


, educational decisions for special students. 


OBJECTIVES: ; ‘ 


46 


1. To identify areas of consideration used to assess student: ae 


and weaknesses; ; 
2. “to fd identify types of Ts, © , available on handicapped enentes 
3. To analyze iifformation gathered fo nly re informally in the 
regular Aaasteens and 
4. To understand their role in the utilization‘of evaluation data to make 


educational decisions for the handitapped student. , ; : 


LET 9.00 LET'S. MATERIALIZE : ‘ 
———s = + Sone 
GQAL: To sais skill in adapting, preparing, and utilizing approprisite : 


s - 
e cy 


materials a media for the instruction of handicapped students in 
@ . ¢. 2 


‘the regular classroom. : : ., 


OBJECTIVES : 3 ek . * 


‘ 


ib To prayite and evaluate the-usefulness of multimedia kits of 


Fim: 


” instructional materials to integrate handicapped learners into) the 
regular classroom; "a ~ , 
2. To design an individualized learning approach fo¥ mastery of a skill 
or concept in his/her area of concentration; 
3. To construct an individual lesson plan for a given student saeco 
of five consecutive ten to fifteen minute lessons; and 
4. To develop a method, lesson, or strategy for expanding the learning 


environment to outside the classroom. 


LET 10.00. LET'S LOOK TO THEIR FUTURE: CAREER EDUCATION 
LET'S LOOK TO THEIR EUTURE CA Eee 
“". GOAL: develop a diversity - technique, processes, int materials to e 


meet the needs of the handicapped student in the career education program. : 


- s 
i oe a _ 47 a a 


fe 8 


1. To identify s¥ilis for successf¥{ “introduction into the world of 


t 


> 
g 


lesson plan for the employment of a vocationally oriented j 
Fy Oe” 


4 
esas and : 
« 3. To identify potential job'placement for a student within his/her 
a rs 
a ie partigular area of interest. 
NY 
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